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Abstract 
Job satisfaction is a multi-dimensional concept. Job satisfaction includes such external factors as qualifications of the job, 
organization and government, salary, working conditions, workmates, professional development and supervision, cooperation 
mates; and such internal factors as individuals’ expectations of the work and their requests. Job satisfaction helps develop a 
positive attitude toward the job. As in many other jobs, a teacher should gain saturation from his/her job in order to be successful 
in his/her career. Life satisfaction includes all dimensions of an individual’s entire life. A high level of individual job satisfaction 
positively affects both job performance and life satisfaction. This study examined the relationship between job- and life-
satisfaction among teachers. The study included 406 teachers employed at private and public preschool (n = 32), primary (n = 
247) and secondary (n = 127) schools. Data were collected via a questionnaire on demographic characteristics, Minnesota Job 
Satisfaction Scale and Life Satisfaction Scale. The average job-satisfaction score was 71.58 (on a scale of 100). On this basis, it 
can be concluded that the level of job satisfaction among teachers was “good” but not exceptional. The average life-satisfaction 
score was calculated as 15.32 (scale maximum 25), which was evaluated as being above the moderate level. A significant 
correlation was found between life satisfaction and job satisfaction at the level of 0.001 (r = 0.281). Job satisfaction of public 
teachers and preschool teachers, and life satisfaction of female teachers was found to be more high. 
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1. Introduction 
Job satisfaction is one of the most commonly analyzed subjects among organizational behavior.  It was observed 
that job satisfaction increases when prestige of the work increases (Peretomode, 1991). However, one can have job 
satisfaction even in a non- prestigious job. What matters is that an individual’s emotions towards his/her job. Job 
satisfaction is a multi-dimensional concept.  Job satisfaction includes certain external factors such as qualifications 
of the job, organization and government, salary, working conditions, colleagues, professional development and 
supervision, workmates; and certain internal factors such as individuals’ expectations and desires from the work 
(Aydınay, 1996; Çermik, 2001; Köktürk,1997; Mitchell & Larson, 1987; Minibaş, 1990). Job satisfaction can be 
defined as the general attitude towards the job (Greenberg & Baron, 2000). According to Eren (1989), job 
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satisfaction means the gains an individual make from work and feeling happy about working with colleagues and the 
work done.  
All emotions, logical and behavior tendencies of an individual towards job cause him/her to develop a positive or 
negative attitude towards his/her job (Gilmer, 1971). Individuals spend approximately 70% of their daily life and 2/3 
of their life time in work life; so they are expected to have a high level of job satisfaction.  Feeling satisfied at work 
helps an individual to develop positive attitudes towards his/her job (Erdoğan, 1997).  Efficient use of human power 
can only be possible by working in a satisfying job according to their abilities and individual characteristics. Job 
satisfaction has a significant role in the lives of employees. An employee who has enough satisfaction from his/her 
job enjoys life, shows more positive behaviors, has a healthy psychological condition and can increasingly succeed 
in work life and private life (Özan, 2007; Robbins, 1996). 
Being successful in teaching requires enjoying and wanting to perform this job (Can, 1991; Karagözoğlu, 1987; 
Saracaloğlu, 1991; Saracaloğlu et al., 2000). Developing positive perceptions for their profession by teachers will 
help them perform their jobs in a more effective and enthusiastic manner. A teacher should have job satisfaction to 
succeed in his/her profession and thus to produce high quality education. Today, it can be stated that teachers in 
Turkey experience many problems about their jobs (inadequate wage, management, organizational environment 
etc.). The problems experienced by teachers have a negative impact on their performance, personal development, 
satisfaction and efficiency levels (Çetinkaya, 1998; Güver, 2004). It was observed that lack of satisfaction of 
teachers have a negative impact on teaching (Geçtan, 1988). Low job satisfaction reduces organizational 
commitment of employees. These individuals either change their works or continue working reluctantly (Bircan, 
1984). The literature contains a large body of domestic and international research on the job satisfaction of teachers. 
Research on job satisfaction of teachers reported that teachers working in private schools had significantly higher 
levels of job satisfaction than those working in public schools; female teachers had significantly higher levels of job 
satisfaction than male teachers; the teachers who find their wage adequate had significantly higher levels of job 
satisfaction than those who don’t; the teachers with a seniority level of more than 10 years had significantly higher 
level of job satisfaction than those who don’t (Aydınay, 1996; Çermik, 2001; Köktürk, 1997; Raisani 1988; Demato, 
2001). Farber and Miller reported that teachers who wanted to proceed in their jobs had a high level of job 
satisfaction, while the teachers who close to themselves to their classrooms and don’t communicate with their 
colleagues had a significant level of job dissatisfaction (cited by Mitchell & Larson, 1987). 
The concept of life satisfaction, which was first introduced by Neugarten in 1961, refers to a situation or result 
obtained by the comparison of what a person wants and possesses (Cited by Özer & Karabulut, 2003). Life 
satisfaction is defined as the main goal of life by many people.  It is suggested that consistency or inconsistency 
between the goals of an individual and the extent these goals are reached by him/her has a vital role in reaching 
happiness (Rask, Astedt- Kurki & Laippala, 2002). Life satisfaction refers to emotional reactions of an individual 
outside his/her work life. In other words, it refers to general attitude of the individual towards life. Being happy in 
daily life, feeling physically good, economic security and social relationships are the factors affecting life 
satisfaction (Schmitter, 2003). 
It was observed that there is a strong relationship between job satisfaction and life satisfaction (Keser, 2005). 
Since job satisfaction affects life satisfaction, increasing job satisfaction levels of teachers will also contribute to 
general life satisfaction of teachers. So, general life satisfaction and satisfaction gained from job will operate 
collectively. Individuals who aren’t satisfied with their jobs will be unhappy in their private lives or unhappiness in 
general lives of individuals will prevent them to have job satisfaction (Uyargil, 1983). For example, studies 
analyzing mental and psychological health of employees found that frequent health deterioration in employees, 
particularly in unqualified ones who work in routine and monotonous jobs, negatively affects general life happiness 
of those individuals (Kazanç, 1998).  
We entrust our future, our children, to teachers who play a significant role in welfare and shaping of the society. 
It is of great importance to determine job and life satisfaction levels of teachers. This study aims to determine the 
relationship between job and life satisfaction of teachers and to identify demographic characteristics that affect job 
and life satisfaction. 
2. Method 
2.1. Participants 
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Population of the study consisted of teachers working in private and public primary education and secondary 
education schools in Ankara province who agreed to take part in the study. Seniority level, marital status, status of 
having children, number of children, age and gender of children were taken into account while selecting teachers. A 
total of 406 teachers who agreed to participate in the study consisted of the sampling of the study. Of the teachers, 
17.0% were working in private schools; 83.0% were working in public schools; 60.8% were working in primary 
education; 31.3% were working in secondary education; 7.9% were working in pre-school level. It was found that 
70.7% were female; 29.3% were male; 75.9% were married; 24.1% were single. 27.1% of the teachers had 1-10 
years of seniority; 32.8% had 11-20 years of seniority; 23.4% had 21-30 years of seniority and 16.7% had 31 and 
longer years of seniority. Of the teachers, 22.4% were under the age of 30; 27.6% were in 31-40 age group; 36.0% 
were in 41-50 age group and 14.0% were 51 and above age group. 23.9% were science-mathematics teachers; 
23.1% were primary education teachers; 20.2% were social sciences teachers; 12.1% were foreign language 
teachers; 7.9% were preschool teachers and 12.8% were teaching other branches (computer, technological design, 
arts, music, physical training). 
 
2.2. Instruments 
Demographic Characteristics Questionnaire: Branch, type of school they work, age, gender, educational level, 
seniority level and marital status of teachers were asked within the scope of demographic characteristics. 
Minnesota Job Satisfaction Scale: In order to determine the job satisfaction levels of teachers, Minnesota Job 
Satisfaction Scale, developed by Dawis, Weiss and England. This scale consists of 20 items and is in the form of a 
5-point Likert scale as follows completely dissatisfied is 1, dissatisfied is 2, neither dissatisfied nor satisfied is 3, 
satisfied is 4 and completely satisfied is 5 (Özdayı, 1990). From the sum of these points, the total points were 
obtained. The highest possible score from the scale is 100; the lowest score possible from the scale is 20. Lower 
scores indicate decreased satisfaction, while higher scores indicate increased satisfaction. Previous studies found 
that Cronbach-Alpha internal consistency coefficient of the scale was .90 and 0.89 (Yıldırım, 1996; Demirel & Koç 
Erdamar, 2009). In the present study, Cronbach-Alpha internal consistency coefficient was found to be .87. This 
coefficient was regarded as appropriate and therefore, could be used in the study.  
Life Satisfaction Scale: Life Satisfaction Scale was developed by Deiner, Larsen, Emmons and Griffin (1985). 
The scale was translated and adapted into Turkish by Köker (1991). It consists of 5 statements. Maximum score 
from the scale is 25; minimum score is 5. Low scores indicate low life satisfaction. Reliability studies of the scale 
showed that; test-retest reliability was r=.85; item-test correlations was calculated to be between .71 and .80 
(Avşaroğlu, Deniz & Kahraman, 2005). Cronbach-Alpha internal consistency coefficient of the scale was found to 
be .86. 
3. Results 
Table 1 presents descriptive statistics for job satisfaction of teachers. It was found that the teachers were most 
satisfied with “having the chance of doing something for other people” (4.37), followed by “having the chance to do 
something using their abilities”  (4.20), “the feeling of success they get for the work they do” (4.14) and “providing 
them a constant job” (%4.09). It was found that the teachers were least satisfied with “money they get for the work 
they do” (2.32) and “having the opportunity of promotion” (2.72). It was found that mean job satisfaction scores of 
teachers was 71.58. Considering that the highest possible score from job satisfaction scale is 100 and increased 
scores means increased job satisfaction, it can be stated that the teachers had high levels of job satisfaction.  
Table 2 presents descriptive statistics for life satisfaction of teachers.  Mean scores of teachers who were 
“satisfied with their lives” (3.79) was close to high levels. On the other hand, mean scores of the items  “I have 
everything I want”, “my living conditions meet my ideals from many aspects” were slightly over moderate level 
(3.18 and 3.09 respectively) mean scores of “I have perfect living conditions”, “I would not change anything if I 
would live again” (2.70, 2.61 respectively) were below the moderate level.  Life satisfaction mean score of teachers 
was found to be 15.32.  Considering that the highest possible score from the scale is 25 and increased scores indicate 
increased life satisfaction, life satisfaction levels of teachers was slightly over moderate level.  
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Table 1. Descriptive Statistics for Job Satisfaction of Teachers (N:406) 
Items  _ 
X 
 
S 
In terms of keeping me busy every time 3.35 1.082 
In terms of having the opportunity of working alone 3.89 .833 
In terms of having the ability to occasionally do different things 3.90 .913 
In terms of giving me the chance of being a “respected person” in the society  3.82 .996 
In terms of my superior’s style of managing his/her subordinates 3.39 1.104 
In terms of the ability of my superior in decision-making 3.36 1.132 
In terms of having the chance of doing unconscionable things  3.86 .987 
In terms of providing me a constant job 4.09 .834 
In terms of having the chance of doing something for other people 4.37 .711 
In terms of having the chance of telling other people what to do to 3.95 .872 
In terms of having the chance to do something using my abilities 4.20 .732 
In terms of application of decisions taken about the work 3.50 .958 
In terms of money I get for the work I do 2.32 1.171 
In terms of having the opportunity of promotion 2.72 1.192 
In terms of having freedom of applying my own decisions 3.49 1.061 
In terms of having the chance to use my own methods while doing my work 3.84 .972 
In terms of working conditions 3.32 1.093 
In terms of getting on well among my colleagues 3.76 .930 
In terms of being appreciated for the work I do 3.40 1.108 
In terms of the feeling of success I get for the work I do 4.14 .787 
Total 71.58 11.11 
   
Table 2. Descriptive Statistics for Life Satisfaction of Teachers (N:406) 
Items  _ 
X 
 
S 
I am satisfied with my life 3.79 1.003 
I have everything I want  3.18 1.175 
My living conditions meet my ideals from many aspects 3.09 1.086 
I would not change anything if I lived again 2.61 1.135 
I have perfect living conditions 2.70 1.100 
Total 15.32 4.44 
  
Comparison of job satisfaction of teachers according to certain demographic characteristics (Table 3) showed that 
the teachers who were working in public schools and pre-schools, giving foreign language courses and who were at 
the age of 51 and above had higher job satisfaction and that this was statistically significant (p<.05, p<.001). It was 
found that gender and marital status did not affect job satisfaction (p>.05). Analysis of life satisfaction of teachers 
according to certain demographic characteristics showed that female teachers had higher levels of life satisfaction 
and there was a statistically significant difference (p<.001). We found that marital status, status of working in 
private or public schools, branch and age of teachers did not affect life satisfaction (p>.05). 
It was found that there was a positive and significant relationship between job satisfaction and life satisfaction of 
teachers (r=0.281, p<.001). We found that there was a positive relationship between job satisfaction and life 
satisfaction; in other words, as job satisfaction increased, life satisfaction increased as well. 
 
Table 3. Comparison of Job and life satisfaction of teachers according to certain demographic characteristics 
 
Variables   Job Satisfaction Life Satisfaction 
 
N 
_ 
X 
 
S 
 
t / F 
 
p 
 
N 
_ 
X 
 
S 
 
t  / F 
 
p 
Gender Female  287 71.09 11.56  
1.966 
 
.162 
287 15.87 4.40  
15.73 
 
.001*** Male  119 72.79 9.86 119 13.98 4.26 
Marital 
Status 
Married  307 71.98 10.77  
1.629 
 
.203 
307 15.53 4.49  
2.978 
 
.085 Single 99 70 .34 12.08 99 14.64 4.24 
Type of school Private  69 68.88 14.58  
4.957 
 
.027* 
69 15.84 3.80  
1.161 
 
.282 Public  337 72.14 10.19 337 15.21 4.56 
Level of 
School 
 
Pre-school 32 73.22 10.44 3.373 .035* 
1-3 
2-3 
32 15.19 4.92  
.046 
 
.955 Primary Ed. 247 72.44 10.60 247 15.37 4.58 
Secondary Ed. 127 69.48 11.20 127 15.25 4.05 
Branch Foreign Lang. 49 74.77 10.07   49 16.10 4.60   
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4. Discussion  
This study analyzed job and life satisfaction of teachers.  It was found that job satisfaction levels of teachers were 
slightly higher than their life satisfaction levels. Economic problems experienced by teachers might have caused this 
result. Economic insufficiency of individuals mostly affects their life satisfaction. Analysis showed that there was a 
positive significant relationship between job satisfaction and life satisfaction. Previous studies also reported a 
positive relationship between job satisfaction and life satisfaction (Bonebright, Clay & Ankenman, 2000; Perrone, 
Webb & Jackson, 2007).  Since employees spend most of their time at work place and consider work as the center of 
life, job satisfaction affects life and therefore increased job satisfaction increases life satisfaction (Rain, Lain & 
Stainner, 1991; Rode, 2004).  
If employees are satisfied with their jobs, this includes their general life. Research found that individuals with 
high job satisfaction showed more positive behaviors and had better psychological health within social structure 
(Robbins, 1996).  Like in every job, performance of teaching by teachers by enjoying this profession is of great 
importance for effective functioning of education system. Professional activities covering a significant part of a 
teachers life is one of the prerequisites that will enable healthier and more successful society. 
It was found that gender had no effect on job satisfaction of teachers. Although much of previous research found 
that females were more satisfied with their work than males (Perie & Baker, 1997; WU Huei-Jane & You-I WU, 
2001; Tunacan, 2005; Yiğit, 2007), like in the present study, some of the studies reported that gender had no effect 
on job satisfaction (Avşaroğlu, Deniz & Kahraman, 2005; Karaköse & Kocabaş,  2006; Canbay, 2007; Gencay, 
2007; Gençtürk, 2008; Ayan, Kocacık & Karakuş, 2009; Telef, 2011).  
Teachers working in public schools had higher job satisfaction than those working in private schools and there 
was a statistically significant difference between these two groups of teachers (p<.05).  In Turkey, schools are 
inspected by the Ministry of Education.  Teachers working in public schools are permanent public servants and have 
no risk of dismissal. On the other hand, teachers working in private schools work on contractual basis and their 
contracts are extended each year according to their performance. For these reasons, teachers have to achieve a great 
success in their works and to improve and renew themselves to stay at the same school for another year. These 
might have negatively affected job satisfaction of teachers working in private schools. 
It was found that job satisfaction levels of teachers varied in parallel to age and it was statistically significant 
(p<.01).  Teachers at the age of 51 and above had higher job satisfaction levels than the teachers in other age groups. 
Unlike the present study, Lee and Wilbur (1981) reported that young employees had higher job satisfaction levels 
than more experienced employees.  It was reported that employees at work are more energetic, more optimistic for 
the future, more idealistic and had higher expectations and that these characteristics increased their job satisfaction 
levels. However, professional knowledge and skills increase in parallel to age and responsibilities about child 
rearing in the family decrease and better finances is observed than other years. These might have increased job 
satisfaction of teachers.  
Preschools teachers and foreign language teachers were found to have higher job satisfaction than others. Some 
of previous research on job satisfaction reported that job satisfaction levels of preschool teachers were higher than 
those of primary education and secondary education teachers (Menon, Papanastasiou & Zembylas, 2008). The fact 
that preschool education has no strict program; has low number of students and an easy classroom management 
might have caused higher job satisfaction levels in preschool teachers.  
Pre-school 32 73.50 11.08 2.908 .014* 
 
1-3 
32 16.84 4.42  
2.008 
 
.077 Science-Math 96 68.93 11.54 96 15.30 4.14 
Primary ed. 94 70.06 10.70 94 14.52 4.45 
Social Sciences 82 72.89 11.26 82 15.61 4.55 
Other  53 72.98 10.70 53 14.64 4.42 
Age   -30 88 69.85 12.27  
3.852 
.010** 
 
1-4 
3-4 
88 14.72 3.80  
 
1.130 
 
 
.337 
31-40 108 72.14 10.57 108 15.29 4.54 
41-50 141 70.46 10.94 141 15.37 4.59 
51+ 69 75.26 9.95 69 16.03 4.71 
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Life satisfaction levels of teachers were compared according to some demographic characteristics. It was found 
that gender affected life satisfaction (p<.001), while other demographic characteristics did not affect job satisfaction 
(p>.05). Female teachers were found to have higher life satisfaction levels than males. Yılmaz and Şahin (2009). 
reported that life satisfaction of primary education teachers varied according to gender and type of school they work. 
This study analyzed the relationship between job and life satisfaction of teachers. It was found that there was a 
correlation between job satisfaction and life satisfaction; however job satisfaction levels of teachers were found to 
be slightly higher than their life satisfaction levels; that gender did not affect job satisfaction but affected life 
satisfaction and that as age increased, job satisfaction increased as well. We entrust our future, our children to 
teachers who play a significant role in development. High job and life satisfaction levels of teachers are of great 
importance for the future of our country. For this reason, school administrators and politicians should carry out 
studies to increase job satisfaction levels of teachers. We believe that improving economic and living conditions of 
teachers can significantly affect their job and life satisfaction levels. 
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